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Pestalozzi’s Increasing Relevance Today 

 
Pestalozzi’s approach is of increasing relevance to important movements in 

education today, which attempt to address current global issues and 
problems.  

 
Education for Emotional Intelligence and Education for Sustainability, two 
movements which attempt to address the global problems of today and which 

together have the potential to transform our societies and the world, show 
remarkable parallels with Pestalozzi’s work and demonstrate how modern 
Pestalozzi was in his thinking.  Although rarely stated and largely 

unrecognised, the indirect influence of Pestalozzi over these educational 
movements is clear. 

 
 
Education for Emotional Intelligence (EI) 

(Based on information taken from Goleman) 
 
Emotional Intelligence (EI) is a concept that has been developed in the late 

twentieth century, largely by Howard Gardner, who is a psychologist at 
Harvard University and whose ideas are behind those of Emotional 
Intelligence, and Daniel Goleman, who has a PhD from Harvard and is the 

best-selling author of several books which describe EI.    
 

EI is the ability, capacity or skill to perceive, assess and manage emotions; 
one’s own emotions, the emotions of other individuals and the emotions of 

groups.   
 

Goleman states that EI includes self-awareness, self-control, persistence, self-
motivation, empathy and the ability to function well socially.  The usual 
measure of human intelligence, IQ (Intelligence Quotient) tests is too narrow 

because our emotions play a greater role in thought, decision-making and 
success than previously thought.   

 
Goleman argues that lack of EI is the reason for the depression, violence and 
aggression which is leading to the disintegration of relationships and of 

westernised societies. 
 
Goleman believes that EI can be taught.  The following information about 

educating for EI, from Goleman’s book ‘Emotional Intelligence, why it can 
matter more than IQ’ (1996,) show how relevant Pestalozzi’s approach is to 

educating for EI: 
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● ‘The impact of parenting on emotional competence starts in the 
cradle’.  Parents can give their child a ‘heart start’ to help them succeed 
and be happy and well adjusted in later life.  An education for EI needs 

to begin early – in fact the pre-school years are crucial ones for laying 
foundation skills.  Success in school depends hugely on emotional 

characteristics formed in the years before a child enters school 

● An education for EI works best if it follows the emotional 
timetable of a child’s natural development 

● EI continues to form throughout school and beyond but always 
builds on the emotional abilities children acquire in their earliest years 
and these abilities are the essential foundation for all learning 

● A child’s readiness for school depends on its knowing how to 
learn – key ingredients of this capacity are: confidence, curiosity, 
intentionality, self-control, relatedness, capacity to communicate, and 

cooperativeness 

● In order to be successful, lessons at school need to be coordinated 

with what is going on in the child’s home.  The school, the parents and 
the community need to be brought together.  The school should be 
made into a ‘caring community’, where students feel respected, cared 

about and bonded with classmates, teachers and the school   

● It is how classes are taught and what personal qualities the 
teachers bring to the classes that matter more than what is taught.  

Empathy, respect and love for each individual are of great importance 

● ‘If there is a remedy… [for the increase of troubled emotions, the 
depression, violence and agression which are leading to the 

disintegration of relationships and westernised societies] it must lie in 
how we prepare our young for life.  At present we leave the emotional 

education of our children to chance, with ever more disastrous results.  
One solution is a new vision of what schools can do to educate the whole 
student, bringing together mind and heart in the classroom.’ 

● Howard Gardner believes that ‘The single most important 
contribution education can make to a child’s development is to help 
him toward a field where his talents best suit him, where he will be 

satisfied and competent…  We should spend less time ranking children 
and more time helping them to identify their natural competencies and 

gifts, and cultivate those’ 

● School success and indeed success later in life cannot be foretold 
from a child’s ability to read well or from his or her fund of facts but 

from his or her emotional and social abilities.  A high IQ is not as 
important as previously believed, and is less important in ensuring 
success than EI 

● The ability to totally engage in an activity, to feel ‘flow’, is 
important and is a sign of EI 

 
 

 

 

 

 



 This document has been prepared for non-commercial, educational purposes, by PestalozziWorld (a charity registered in the 

UK serving and supporting children from some of the poorest regions in the world. Registered UK Charity Number 1172364, 

www.pestalozziworld.com) to further the aims of the Johann Heinrich Pestalozzi Society. www.jhpestalozzi.org 
 

Education for Sustainability (EfS) 
(Based on information taken from Brand and Marlow; Britton; Griffin et al; and 
Hren and Birney)  
 
The United Nations (UN), an international organisation of countries set up in 

1945 to promote international peace, security and cooperation – has held 
conferences since the time of its inception on many different issues including 
peace, developmental issues, human rights, children, education, 

decolonisation, labour issues and women’s issues.  However, it was only in 
1972 that it first thought seriously about the environment and started 

concentrating on environmental conservation.   
 
This concern led to the publication of ‘the World Conservation Strategy’ in 

1984.   
 
Before the Earth Summit (United Nations Conference on Environment and 

Development) in Rio de Janeiro in Brazil in 1992, the UN published a report 
called ‘Our Common Future’ (the Brundtland Report) which made popular the 

idea of sustainable development – development that meets the needs of 
everybody today without destroying the environment so badly that future 
generations will be unable to meet their needs.  The challenge is how to 

improve the lives of the billions of people living in poverty while at the same 
time conserving and restoring our environment.   

 
At Rio 179 governments worked on Agenda 21  – the agenda created to enable 
the survival and improvement of all life on earth in the 21st century.   Agenda 

21 presents a wide range of policy goals that aim to balance development 
needs and environmental concerns for the benefit of current and future 
generations.  It involves simultaneous attention to economic growth, social 

justice and environmental protection.   Humankind should honour nature 
and the environment and ensure that all people can have a decent life in 

harmony with them.   
 
The concepts of sustainable development and humanitarian principles in 

education predate the Bruntland Report and the 1992 conference.  Education 
for Sustainability (EfS), combining environmental issues and developmental 

issues, and aiming to achieve sustainable development, can trace its social 
concerns to the 1948 International Declaration of Human Rights, the 1989 
Convention on the Rights of the Child and other significant international 

events.  However, it only really entered the public consciousness following the 
publication of Agenda 21. 
 

Since sustainable development requires many other things to be in place in 
society (including human rights, equal rights, child protection, safe shelter 

and sanitation, education for all, active global citizenship, food and nutrition 
for all, a stable population, the eradication of poverty and world peace), any 
branch of education which works for a more equitable, just and safer world is 

included in EfS.  EfS is also concerned with the careful use and development 
of the earth’s resources so that they provide for the basic and equitable needs 

of all people and also provide for the needs of future generations.   
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Pestalozzi’s educational approach clearly relates to EfS, as can be seen in the 
following information about EfS: 

 

● The aims of EfS are the conservation and improvement of the 
environment, social justice, the eradication of absolute poverty and 

peace for all.  This involves an education which creates citizens who 
have a sense of individual, social and moral responsibility, are 
concerned about the physical, mental and spiritual well being of every 

individual, are capable of actively working to these ends and are open 
to and committed to individual and collective change 

● EfS emphasises the importance of doing, and of taking 
constructive action rather than talking about theory.  Active learning, 
which involves independent thinking, participation and problem 

solving, leads to the ability to take action and be effective citizens 
working for the good of humankind.  ‘Active citizenship is based on the 
principle that young people learn to be effective citizens through 

meeting real needs in the school and wider community.  Active learning 
in the community becomes part of the mainstream curriculum.  Young 
people develop social responsibility and political literacy through 

becoming actively involved in the school and wider community’ (from 
Active Citizenship a teaching toolkit (2000) by Francine Britton) 

● Importance is placed on understanding the physical environment 
and humankind’s interconnection with the natural world 

● Importance is placed on understanding what is local and on 

positive family and community relationships, in order to be able to work 
with the local community before moving onto more distant areas (the 
global)  

● The philosophy of EfS is based on non-violence, love, compassion, 
trust, fairness, cooperation (rather than competition), respect, and 
reverence for the human family and for all life on our planet.  EfS aims 

to develop the attitudes, skills, and behaviour needed to live in harmony 
with oneself and with others 

● EfS aims to fully develop the human personality and to promote 
understanding, empathy, respect and friendship amongst all nations, 
races and religions, along with appreciation for diversity and self 

respect 

● The heart is seen as important, as there is the need for love in an 
education which aims to help individuals to help both themselves and 

others.  Jill Brand and Clare Marlow write in their book ‘Bright Sparks’ 
(1992) that, to ensure sustainable development, ‘The citizens of 

tomorrow will need to find solutions to the problems of the planet with 
their hearts as well as with their heads’.  They state that the emotions, 
as well as the intellect, need to be engaged in order to achieve full 

understanding and to be able to act on that understanding 

● The importance of empowering people, especially the poor 

● A modest lifestyle, consistent with sustainable development, is 

advocated, along with the recognition that quality of life is not only 
dependent on standard of living, and that some goals can be achieved 
without money 
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